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ABST CT .

Research results have suggested that reduction of
.anxie/ and defensiveness among stude'nts ,im a group situation
.enhapces school achievement andschool motivation. The present study
aimed at deqonstrating that using the Glasser discussion method.,
which encourages studeats.to takl responsibility and -discuss various
pFoblems that they face in school', increases motivation and improve
their self-concept. 'Six groups of 10 elementary school students each
'served as subjects. Tiro groups were led by counselors,-another two by

.1 teachers while the sother two served as controls. ^The increase in
school msp.vation, as assessed from thepre-'and post-treatment
scores' of the subjects on4theSCAMIN inventory; igas significantly

-.:
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higher in.the counselor-led groups than in the teacher-led groUps,
but the experimental groups were not significantly different from their

. bohtrol .roups.,,,The increase in self-concept, as assessed on. the
SCAMIV Iriventory, was significantly lagher'in the teacher-led groups

lir
, than it was either in the counselor-led,or control.groups. The author

% concludes by suggesting that the Glasset disCpssion techniques be
used fora lon'q'er time span... (Author/SE) /1 '.
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AB TRACTA

,Minimal gains were dehionstrated in the increase of'Motivation and

.'

Self-Concept scores on the Sca4m Inventory when Gliser Classroom.Dis-

duss4on techniques Were employeein three third grade classfooms . The

increase.in Motivation was found in a counselor led Classrobmdiscussion

and the increase.in5elf-Conceptiesulted when a teacher used the same

techniques in her own'Elassroom.

Since the study was carried for only one semester, it Was recommend-
:

ed on the basis of this study that the discussion techniques be used for

a longer time span, in order to increase the improvement in these 'two

areas.

.t.
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GLASSER DISCUSSIONSAN ELEMENTARYSCHOOL

, . ("\

The helping professions,' interested in growth and behavior, make

constant attempts at assiting,elementary schoo) children retain the

ability to experfenve.daily living withoutdenial of its embtional im-

, pact upon self. There is a growing belief,tpat individuacl experri.ence

more success-in life if they are able to relate well with one another,

4

and that school achievement 'itself will be improved in'an atmosphere of

acceptance and cooperation. The goal of this study is to put into ef-
,

fect a ppgram which is hoped will make apositive and enhancing ap- .

proach in the Ives of elementary schoOl children.

Research studied has hal a' variety of,goals'and. outcomes, aimed at

aspects of human experience and growth whose end Wouldenrich life,
.

Problem areas have been.uncbvered, many .of thdm relating to academic

achievement and the growth hat results from it.. It has been confirmed

','hat anxiety and defensiveness interfere with, intellectual function. ..

(Ruebush, 1960) It has also been found that reduction of anxiety and '

defensiveness by group method is helpful. (Stetter, 1969,Clements,

1966, Cumilliks, 1967) From statements Of pupils participating in these.
...ri-

studies, the benefits of lowered anxiety seem to result from learning

Ithat other'students shared similar .prohlems and anxiety. One study, not,

emphasizing a reduction in anxiety, Confirmed th'at those counseled in r

group will make a greater gain in academic achievement than those who

, hive not been so counseled. (Taylor, 1968) In this last Study, the

influence of the counseling method was seen to bring about improved be-

/.
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havior as measured by theschool system as well as by impromed academic.

. progress.

As various groups have developed; the amount of cohesiveness has

fected positive changes in self esteem, and the reverse his been true,

,.that changes in self este'm are reflected in so lometric status Of chil-

.dren within &group or in relationships outside the group. (Bia:co:'1965,
/

Lott and Lott, 966, Zander, Statland and Wolft; 1969)'. Itshould be

noted.that all rf these do, riot show a statistically stgnifioant result,

but some movement toward.positrVe outcomes.

Ont study of p'articular'interestr showed thet a developmeotal approach

to group teaching brings abouta favorable response and cOnTirmation by

student statement that improvement was made in understandimg self and

others. (Moore; 1969). Dinkmeyer has theorized that developmental group

counseling. enables counselors to reach more children effectively. Ht in- t:

dicates that the groupprovides the opportunity for social movement and
.-1

N
interaction among peers and that the children benefit from,tht corrective

.' ., ,G. influence and encodragem9t within the. group. (Dinkmeyer, '070).
,i.,. ., ;

% Due.tolimited numbers of counselors and time available for each
,-

1
.

1, . ,'

school-it is increasingly more importadt to provide counseling for larger
....

numbert.of studehts wit'hiothe sane time-span. iiy total class group coup=
c

,

seling,,students betome acquainted with-a counselor and seem more free to
..,,

seek helli on individual problems./-in addition to more Children being prO-
..

- .

. A
0 .

yided counseling serviceivore.grNps are requested. These groups help

.
1

k

s 'pupils view Ole counselor as an understan4ing friend. (Patzau, 1971).
., A.

It has been suggested- that whether or not structured ornon7Aructured
.

(

methods ai.e,Utilized, pupils,make gains in areas such as seTT-concept and

t)

.
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emotional expansiveness- (Crow, 1971). This would indiOate that the

group Itself is an influence ,upon members within-,the group. This has

aiso,been suggested by'research, One such study showed that peer help-

ers could assist'the counselor to work more etfeOtively with children

than.the coanselqr alOne. -(Kern and Kirby, 1971).
.

One study, demonstrated-that childreb.with high'self esteem respond

to success-failbre outcomes of problem solving behavior with stronger"

belief in internal control than subjects with lower levels of esteem.

This' study implies that the belief in one'.s powerlessness arising from

membership in a stigmathed minority group may be cushioned by a posi-

tive self-conCept. (Epstein, 1971).4

Briefly, the above studies. suggest that group counseling may result,

in anxiety reddction, increased dnderitanding of aff; improved behav-

IP

II

idr and academic achievement.
..

.

. S. . .

'Of particular interest have been 'efforts to give assistance to chil- ,
.

,

drewthrough'William Glasset's ClassroQm Discussion techniques. '(Glasser,

1971). .Hawessuggesairthat usingthese group methog in a classrO6 re-

sultgd in the child's belief inhimself at aving power for success, rath-

er/than seeing himself pgwerless and a failure: This lait study was con-
.-

.
.

c,ted With black children-as'gUbjects., .
. .

.4' .

. These techniques foster responsibility beings taken by children, and

,gives them the 90ortunity4io think through many problems which confront'
mr

them in the schbol setting.' The program calls for, involvement of leader
:

and pupils,incommon concerns, and requires that pupils commit themselves

to carrying,out self-initiated plans regard* behiVior cha nge. (Glasser ;
,

t.
1971). While the above study was only for black' chiTdreu; it is also

$
W

d
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__believed that, these methods would be beneficial to students in, schools

other than those which are predominantly black.

PROBLEM'-,,- .-
$

The problem of this study was to demonstrate that self concept

and motivation will be .enhanced by Glasser Discussir Tec

-JO
/

employed by school counselors in the elempntary'grades:

.

,

'NULL HYPOTHESES

.

'

It was hypothesizeethet on comparing experimental and control

., groups;

t -
1..,There'Will be 6 significant difference in'the degree

of thangeemonsirated by the use of Glasser's Class*,
.

room Techniques as measured by the Motivation score of

the SCAMIN Profile.

2, There will be no, significant difference in the degree,.

of change demonstrated by the use of Glasierks

room Techniques as measured by the Self Concept score

/- of the SCAMIN Profile.

Rationale for these hypotheies stem from research suggesting that child- \-.;
.

ren who. parAcipate in group counselinginake progress in the realization--
- 0

Qf their awn self'worth in coping effectively with 'stlf, peers an

authority .figures; and the realization that those who feel worthyand

;

capable are happy ppople. Its rele\iince to the school situation iS based

uponthe belief. that there is a'positive reTationship b4ween being,

acceptedeby peersiaand academic achievement, -(Muma, 1,965), and between

self understanding ultimately resulting in a more favorable self concept,
.

an& improyed schdol achievement.

(
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PROCEDURE v '' ,. .

The subjects were third graders in 9?distiict in a tracitit North- .
.

west city, The subjects were divided into four experimental 'groups with
\. ,

/ 9 ..
t",

10 members ill each. group, and twocontrol groups, Of 10onembei.s eltch.' The _
, (4. -_ . .

first and third expe6mental groups were iri a clas*oom where a counselor
-.-

. -'Conducted 41aSSer's Classroom Riscus:s4ons, and the second and fourth ex-
. '

' f*':
.

.
.

perimental groups were in a classroom vihere the teacher used the same
,:.: .

.
, treatmen The two control groups were in e classroom whereno treatment

. --,-.

: ..

, wasgiven. The first an& second experimental groups and Ond Aonirol group

were pre and'Pdst-teste on the SCAMIN Self-Concept'and Motivation Inveni-
.

,
tory.

Pre-testing was administered as a chetk of equiprobability to ex- 4

perimental:groupl; experimental group2 and.c,ontrol group': As a check an

the possibility of contamination by pre-testing.Of these three gr'oups1 ad-
=

ditIonal subjects from the two experimental 'classrooMS and the Control

*k
cItisshom Were only post-tested.'",These,are experimental.group , experi-

r

mental group4, and control group2. All groups were post-tested.'

The SCAMIN Self-Concept and MotiVation'Inventory is .composed of
4c,P

24 questions beginning with "What face would you.wea...?" td which the
. *

upi',I .responds.by,darkeninp tbk pose of the face which he chooses as de- ,

.
!P

,

pitting the one he would wear in a giverusituation.. 'The'faces are either,

A '
,

. 4110 C'"

,smiling oPffrowning As indicated in the title, this inventoryeis made
.

( .

up of factors of 1f concept, which 4re: role expectations and self adeq-

liacy; and the factors'of motivation:. .goal and achievement needs.,:and

failure avoidance.

In'ordes;to dimjnish bias pn the part of each group the pre -tests

.. r .

*"and post-tests were administered by, the classroom teachers. Testing t$S,
.

't)
4

400 A 1.

I

,
.

.

.1
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1

tea her administration without announcement of the experimental program

,'red ces the Hawthorne effect.of the experiment,, as does a group's being

Co ucted without reference to'theicperimental nature of the treatment.

4Treatment for the experimental groups was the Glasser classroom

discus'sion technique. For rooms containing experimental groups there

were weekly sessions with the discussions. revolving around topics chosen

.by the leader or by the pupils. The discussions. focus on.either problem

.areas or topics of interest to the class members. The control group .,"

.

.received no special treatment. A1.1 groups continued with their regular:.

schodl work, .

was predicted that tie experithentargroups would demonstrate a

difference, in the motivation.and self concept sCore4s a.result of the -

treatment used, and.that-there would be a.difference exhibited'between
, ...

them and the control group.. It was recograzed ,tht a self concept form-

ing'from 8 to 9 years will not change drastically .in-one semester's time.

tdv
It was anticipated that the- classrooms subjected to treatment would reach,

.

'at the most, a 0.10 level bf significance. Analysis 0 Viance' was used,

to compare the .',re= and post-test means for the groups. The SCAMIN,Inven- .

11 toryscores pro'ided statistical evidence for the experiment.
.

4

RESULTS AND DISCUSSION
Ai.

)

Analysis of Vaiance.was used to compare the(prel.:test means on the

two categories of, the SCAMIN Inventory-for the three gr ups. The pre-..

AtAnalysis of Variancq-assured the equiprobability the two groups,

\
WO the F-ratio at 1.167 far Motivation score as presented in Table

1 ,

1, and the F- ratio at-0.087 or t e Self-Concept score of the Inventory \'.

as presented in Table 2. .
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TABLE .1

Analysis of Variahce of the Pre-test MOtivation Scores

for Experimental
.

and Control Groups- . )

i
.

' Source df \ SS MS F

. \

A $

- ,
. Between groups 2 8.867 , , 4.433 11'67*

. ,

. 4-% 4 Within groups 27 102.500
1.

`',. 3.96
p.

""

I.

*F.,10,2,27 ='2:52

0

4
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TABLE 2

Analysis of Variance of Pre-test SetifConcept Scorei

for Experimental and COntrol Groups

Sobrce df , SS F

Between Groups

--Within Groups
s

2 1.400 '0.700 0.046V

27 ,--407.800 15.1037

*F.10,2.,27 = 2.52 c

9

11

4

ti

4

. *

/
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-Follovirini-treatiment,the post -test scores Were apbjected to

Analysis of Variance to test the data. In testing,the data for Md-

tivation, a significant difference is Suggested as presented in Table
,

3. A 0.10 level of signitiCanoe had been determined is the desired

flue], taking into consideration the small sizeof the groilps, small

.

number of sessions, and the length of time of, the treatment. The

F-ratio exceeded the 0.10 level of significance.

In checking for diffeiences among the data, the Least Significant'

Difference Tes, was applied. These comparisons suggested a sigAifi-,

cant difference at one critical point as indicatedrin Table 4. This

4 4

point suggested that there is asijnificant differtnce between the ef-

fect ofthe teacherletapd counselor led discussion groupa,of.third

graders with respect,to motivation. The counselor led discuslons seem
,

to have more effect upon motivafiop than do theteacher leddiscussion§,
. ,

. .

' There is,no significant difference between,either experimental griklp
. ..

and the control group.
(

.

14-.-9 ' I
. .

In testing thedata for% Motivation of thethree groups of student
..

who_ had not been ;pre- tested, there was no significant difference sug-
)

g ;sted by the Analysis of Varianc' to'which the scores on Motivation

, "40

were subjected:' However, all f the scores were higher than on
. ,

the pre- tested groups, in'dica'ting slight in, cre6ses in motivation in the-
,.

1,
- s ,

' semester's time. This could be considered result of maturationrath-

er than due to the treatment of the Glasser Classroom Discussion Tecti-
{ - .

niques since all three class( ooms showed gains in the
I

area,of
.

Motiva-,

FY

4

I

c."

1
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TABLE 3 .

Analysis of Variance of Post-test Motivation

(1(

Scores for Experimental and Ciptrol Groups
. ,

.

' Source- df SS MS F

Between .,Groups, 63.2667 31.6333 2.84*
At

A

Within Groups 27 ?00,1 00 11.1148

d**AW*
*F.104,27 2.52

so.

41

.4*

4

0. ti

1 k
I.

It
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TABLE 4 ,

1

/

LEAtT SIGNIFICANT:DIFFERENCE-AMONG MEANS OF POST-TEST

SCORES FOR MpTIVATION FOR. EXPERIMENTAL AND CONTROL GROUPS

Gtoup
,

Means Tech4r 16d Control Group Counselor Led'

Teacher Led

control Group-
,.

Counselor Led

47.00

48.20

50.50

1,20 3.50*

2.30

4

It

*t..05,2,27 4.. 3.04

a

a

4

1

I

4
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4
tion. Analysis of'Variande test of the scores on Motivation is pre-

.

sented in Table 5.

In testinglthe data for Self-Concept, a significant difference is

suggested: 'A'0.10 level of significance had` been determined ,as the

desired level as in the Motivation portion of the Inventory, but
11

Analysis of Variance revealed a difference exceeding the 0.06 level as

indicated on Teble 6. 4, .

In check for diff&enCes among the data; the Least Significant
e

Difference comparison test was again applied. This compirisbn sug

1 4

gested a significant difference at two critical 'points: (Table 7)1(___

This suggested that a teacher led discussion did more to foster the

self concept of the students. than did a counselor led groUp. It is

also noted that a significant difference is suggested between between

the control room and that in which the'teacher led the discussions.

In checking for differences among the three non pre-tested groups,

Analysis of Varjance did not reveal a significant difference., as in-

dicated on Table 8.

t

.

,

'1

.00 )
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TABLE 5

.

Analysis of Variance of Post-test Motivatio'n Scores of

. Experimentatand Control Groups not 'Pre-tested

Source` df '. SS. MS . F
C 4°

' 44 II
0 i

Between Grotips 2 16.200 8.10 1.8074*

Within Groups 276 121.000 4.48 .

*,F10,2,27 =

c.

3

O

3

.1

.

A

tU

`14
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Arialysts of Variance_ofthe Post. -Test Self Concept Scores

of the Experimental and Control Groups
..-

i

TABLE 6

1

Source df SS . MS f

" /
Between Groups

,

, 2 :153:000. .76.900. 3.6761*

.Nittiirt Groups" 27 564.500 20.9079
It

*F.10,2,27
%/ *F.052,27 =

I

.1

,tr
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TABLE T

LEAST SIGNIFICANT DIFFERENCE AMONT MEANS OF POST-TEST SCOR S*'

FOR SELF CONCEPT OF EXPERIMENTAL AND CONTROL GROUPS

. r

Group Means Counselor Led Control Group
%

Teacher Led

a

.Counselor Led '432,00

r
-. o' Control Group

q'eache Led-. 48.50
7,

at,

.

.20 4.90*

. .

4.70*

/

*t.05,2,27 = 3.16

*

0

oy

a

11,

I

I
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TABLE 8 °V

// 1

.Analayis of Variance of Post -test Self Concept Scores

, .

for Nord F1re- tested Experimental and Control Groups

v

I` I

(Source df SS' As

BOteen Groups 2 0.00 0.00 0.00

Within rpups 27 403.20 1493
,

*F.10,2,27 = 2.52

Cl*

I
J

6

1 c

4r,

4,.
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CONCLUSIONS'

`"
-17-

The data from the experiment leads to 'the beliefs that:

A-minimal degree of increase in: motivation in third graders

will result wheh Glasser's Discussion Techniques are employed

1.

2.

r .
3.

\

'4.

4

by a counselor within a's&ester's time.

A greater degree of increase- of self concept in third graders-
.

-

will result when Glasset'sDiscusSion Techniques are employed
A

ti,Y,a teacher within Semester. .

,,.4 use of ?these materi eaals may result in increased
-4

gain in components of motivltion.

A better mktch.ortesting materials ith the techniques could'

. 1

. te found. Possibly these could,bec constructed by the,use 0..
.. . .,

.

) ,

I.
, benefits attested to by student pd teachers in the class-

)

A .

. room where the techniques are used.

The schoolIdistrict.could b encouraged 6continue the use of the

materials for a longer time span, and the sam

to determine if, Withiii a year or two, there

ment in areas
/
of motivation and self concept.

ea.

children could be tested

s a more definite imprave-

.

.)

4
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